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Abstract 
Based on some broad reflections on the impact of globalization and late modernity that take place in the world, and putting them 
together with the institutional objectives of some universities in Mexico, this paper, with a global citizenship frame, attempts to 
make a proposal that could be adaptable as a part of the foundations of a university education that has as a final goal the 
maintenance and development of human citizenship, as an answer to the decadence and social fragmentation that we currently 
undergo. 
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1. Globalization and Late Modernity: a difficult context for today´s university 
The governance of contemporary universities should take into account the context of late modernity and 
globalization in which they are inserted. The world once embraced the idea that classic modernity, with its 
rationalization of social life would be the safest road to prosperity and harmonious coexistence among nations. In 
the late years, it was considered that globalization and late modernity with their offer of economic efficiency as a 
foundation for a one and only integrated worldwide organization would achieve this so long wanted goals. 
Things weren’t going to be that simple. Modernity brought along liberal ideas that worsen the logic of the market. 
They are ideas based on opportunity, equality, benefit and competence (Pedroza, 2006); still, even if they seemed to 
stimulate the growth and wealth of the nations, they ended up boosting a globalization that brought the opposite 
changes from what was expected to happen. A transnational commercial exchange took place, and it impoverished 
yet even more the already poor countries, causing in them –among other not less important repercussions- the loss of 
credibility in their institutions and the erosion of trust in the way of making politics and governing. Globalization 
not only weakened the nation state, but it has also made traditional institutions such as citizenship, the participation 
practices of the civic life related to it, the notions of what it is possible to achieve in the national political sphere, and 
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the ways of building social solidarity, loose validity. Therefore, the integration of the global economic territory has 
forced certain aspects of national particularities to turn into empty abstractions. (Kurz, 2004). 
Changes generated in the context of globalization have also had an impact on both the approach and the structure 
of university education. The logic of market efficiency and the possessive individualism have also trampled graduate 
education.  It is been said that the university will no longer be an institution that depends on the order of the State, 
but rather a field that would follow the directions of a “new political project of multinational dimensions which 
implies the display of dynamics capable of responding to the challenges of globalization and the competitively of 
the markets, and that assumes the intervention of the international banking system, the media and other agencies, as 
well as the reduction and the fading of the intervention of the state”2 (Boom, 2004), which would lead to the 
restructuring of educational paradigms subdued to the predominance of market practices in the frame of a worldwide 
integration. 
But the worldwide transformation has not only been economic, but cultural as well; a new condition of the human 
being in his social surroundings has been shaped. Contemporary era, postmodern era or late modernity, characterizes 
itself by its traits of disenchantment with human rationality, incredulity and skepticism before the great discourses of 
humanity, the loss of absolute foundations, the dissolution of the sense of history, the making relative of morality, 
and other symptoms of related nature that could be summarized in the notion of fragmentation. There is something 
happening in postmodern society that Isaiah Berlin diagnosed several decades ago as the retreatment to the inner 
citadel: man pays no attention to public space and would rather retract himself in the private sphere. But in our days, 
the consequences of that attitude have sharpened: society gives birth to alienated, selfish, narcissist and hedonist 
persons; individuals that live in a constant state of competence, frustration, anguish and guilt. 
The great discourses that connect a sense of public life with a political participation have worn out, none, whether 
it is Liberalism, Christianism or Marxism, deserves trust and is worthy of nourishing the energies of collective 
utopias.  
Contemporary era puts at risk the capacity individuals have to think of themselves as a member of a community 
with shared purposes that go beyond the routine interactions every step we take on the road of late modernity, 
retreats a lot of what connects us: the mutual purposes that are set when we act together and think socially. 
Categories and concepts that used to be good enough for us to understand ourselves and handle ourselves with 
confidence have been overtaken by reality.  
2. Mexican universities and the challenge of maintaining civilization 
The economic, social and cultural scenario brought by late modernity and globalization generates major 
consequences to the university. The present constitutes a context of tensions and challenges that compels the 
university to examine its duty once more and reconstruct its educational beginning. In a broader sense, the challenge 
of the university at this day is to adapt the university’s educational actions to the necessities that maintaining the 
idea and project of civilization command. 
Universities must assume that a re-education of the human being so that he can understand himself and be able to 
perform in a new scenario is compulsory. It has become essential to provide human beings of an education that 
would allow them to understand themselves as individuals but also as a part of a common order which connects 
them all and turns them into citizens of the world, without letting out of sight their own identity and national values. 
Today’s difficulties do not exempt us all from trying to organize education with a concept that would contribute to 
help man take control of a unrestrained globalization which follows the inertia of the market rather than a global 
project of organization and tolerant coexistence among nations. 
Some contemporary intellectuals have presented the matter in a way that deserves some attention. Martha 
Nussbaum (2005) suggests that being a citizen of the world implies “recognizing the value of human life wherever it 
displays itself”. Educating for citizenship, under the requirement of keeping the values of civilization, means not 
only to instruct in technical knowledge but to educate people that see globalization as a historical experience of 
cooperation among the parts, rather than the confrontation of them. At the bottom of this perspective underlies an 
idea of deep philosophical and civilizing repercussion: the thesis that education has as an objective which is what 
Nussbaum calls “cultivating humanity”: 
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Citizens that cultivate their humanity need, also, the capacity of seeing themselves not only as citizens that belong to a region 
or group, but also, and above all, as humans linked to other human beings by bonds of recognition and mutual concern. 
Cultivating our humanity in a complex and interconnected world implies understanding how is it that mutual necessities and 
goals can be given in a different way in other circumstances. (2005:29).3  
A perspective that complements Nussbaum’s thinking, is based on the “humanist reflection” notion presented by 
Alma Márquez (2004), which suggests universities to broaden their comprehension horizon and places man at the 
center of culture, civilization and knowledge. This is why the university should make an effort to forge the spirit, 
nourish it with multiple perspectives, (which) implies offering the student the most ample range of scientific, technological and 
humanistic experiences connected to the reality of the country. Higher education cannot be subordinated to the regulations 
imposed by the market’s dynamics; on the contrary, it should keep contributing to the definition of national sovereignty and to 
the education of the being, the identity, of history and the future (2004:8).4 
Another viewpoint, which also goes hand in hand with the idea of a national project reconstruction linked to 
public university, is the one developed by Boaventura d Sousa Santos (2008), who considers that “the only efficient 
and emancipating way to face neoliberal globalization is to contrast it with an alternative globalization, (that is) a 
counterhegemonic globalization of the university”,5 which has as a main axis a university reform that reflects a 
project of nation, fruit of an ample political and social contract, being one of them the “educational contract”, one 
that would respond to social demands and opens up to democratization of the university. 
3. The discourse of Mexican universities facing globalization.  
Mexico's insertion in the globalization process is far from being successful; there are still many tensions and 
challenges ahead. Are Mexican universities prepared to face them? In many ways, globalization has brought upon 
Mexico a sense of being astray as a country and a loss of the validity of those practices and institutions which made 
Mexico sovereign and a nation; the country seems to be guided by “market-made” decisions and by decrees made by 
other countries or international economic agents. This has brought imperative consequences, some of which are: the 
need to create a new sense of historical path of a different kind for the nation, a new way to understand ourselves in 
order to retake the direction of the country and work on national projects which can be inserted in the global arena 
without abandoning our own identity. 
Mexico is not prepared as a country to act in this global order; we must learn how to face it. Mexicans still do not 
fully grasp the meaning of this new concept of “world citizen”. This is also a consequence of our lack of a sense of a 
mature national citizenship. We have not understood that we should not strive to be like other nations, but try to 
salvage, appreciate and value our own identity, what makes us different, and out of this share what we are with the 
world. What are Mexican universities doing about this? Are we teaching human-based values which should lead to a 
better, more inclusive understanding of globalization and help us build a new reality for our own nation? Or are we 
still following the same model that gives priority to the lineal transference of technical knowledge and aimlessly and 
blindly binds us to the direction the market takes? For even if universities have a vision and educational proposals 
which are said to be more “global”, do they favor the kind of growth for humanity proposed by Nussbaum or they 
solely favor the growth individuals that consider themselves “globalized” but don't know or want to act so as to 
make this globalization work for all nations, not just their own? 
Noam Chomksy (2005) has mentioned that a society's degree of civility must be measured by determining if its 
existing institutions satisfy basic human needs. Supposing this is so, we should take a moment to ponder if this is 
what our universities are doing, we should question if they are teaching their students according to what this new 
global citizenship demands for the Mexican case.  
An overview of 10 of Mexico's main universities' Statement of Principles and development plans can help us to 
assess how they are facing the challenges of globalization6.This analysis of the explicit discourse of the main 
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3. The discourse of Mexican universities facing globalization.  
Mexican universities can be a useful tool to discover if and in which ways these institutions have an educational 
project able to accomplish values which are related to the achievement of a full sense of humanity and the 
preservation of civilization.  
Eighty percent of these universities recognize internationalization and academic mobility as crucial. Sixty percent 
express the need to adapt themselves to a modern world vastly different from anything we have experienced before; 
the same percentage also assume they count with innovative and high quality programs according to international 
standards. The vast majority of the institutions surveyed recognizes this new reality and is prepared to face their 
educational responsibilities.  
Mexican universities boast about their “international quality standards”. There is a clear attempt to globalize 
what's taught in their classrooms. The University of Guadalajara, allegedly conducts its scientific research under 
international quality standards and has many programs which are accredited by internationally recognized 
institutions. The Autonomus Universty of the State of Mexico and the Iberoamericana University, according to its 
declaration of principles, “seeks to create academics and professionals through innovative, international quality 
standards.” The language used in The National Autonomous University of Mexico (UNAM) development plan, the 
country's leading public university ant the most important Spanish-speaking university in the world, doesn't differ 
much from what's already been mentioned. 
But to have a better understanding on how Mexican universities are dealing with the challenges and opportunities 
opened by late modernity and globalization, it is convenient to also take a look at what  they are saying and doing (if 
anything) regarding the problems of the insertion of the country in the global scenario. A successful educational 
vision requires a stronger consciousness of what can help to create an intelligent link between the national and the 
global. 
Within its development plan, UNAM “recognizes Mexico's wealth in terms of people and resources” and assumes 
a leading role in the formation of Mexico's national identity, as it has done through the country's recent history. 
Universidad de Guadalajara offers “tools to better analyze and reflect upon our past, present and future”, though it 
also explicitly declares an emphasis on “the market and technology”. Other institutions such as the Autonomous 
University of the State of Mexico, and the Monterrey Institute of Technology (one of the leading private university 
in the country) mention their responsibility toward their regional environment along with their desire to create 
professionals with “humanistic, democratic, just and national” values.  
It can be argued, that Mexican universities are trying to change their course and directed it to the globalization 
sphere as a contribution to the maintenance of Mexico’s viability. The assumption is that having alumni that can 
meet international standards will eventually be reflected in what these will do towards the needs of their own 
country; all that education would in the end be confronted with the reality of the country and give answer to its own 
necessities and not only to the global market demands. 
It is then understood that Mexican educational system links global issues without neglecting national ones. Yet, 
does this shape a global citizen? All the technical knowledge the student is given will somehow contribute in the 
long run to the economy of the country but, what about the compulsory necessity for an education that would help 
an individual understand himself, and behave as both an individual and a social being in a global scenery? Maybe 
they do receive a good education so they get a job in a globalized world but, do students receive the tools they need 
so they can understand themselves in that world where they develop their professions so well? In a broad sense, 
what good is it for man to know-how to work in this global panorama, to have the tools so he can economically 
survive, if he doesn’t have the knowledge needed to self-understand himself in it, to fulfill his being in this context 
he appears to handle so well? 
So, more than universities functionally adapted to globalization, we should go beyond and think about educating 
world citizens so they can understand themselves better, so they can communicate with the “different other”; give 
them tools to recognize themselves in this new context, to think about this issues, to philosophize about their place 
in this world and not only to teach them how to work in it. Joining national with global plans, encouraging national 
values and link them with global ones may perhaps allow a better coexistence (which is what universities seem to be 
doing), but it is just as –or probably even more- important to rescue the individual’s sense of life. Summarizing, 
universities should give these new world citizens a way not only to perform in this global scenario but to understand 
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this new, somehow imposed reality. The truth citizens used to hold has come to pieces; we need to provide students 
with tools that would help them reconstruct their reality and their “national-global” citizenship.   
4. An open question as a conclusion 
Universities in Mexico are currently in a process of adaptation to the globalization schemes that have gradually 
shaped our everyday reality, schemes that have transformed the political, economic, social and cultural sphere in all 
of its dimensions. The main commandment for an educational reform should be thought with a democratic criterion. 
University’s education should be planned under the guidelines of the social needs we have today when what is 
actually happening is that higher education syllabus have mostly privileged those educational policies that favor the 
neoliberal model. Thus, there’s a need to counteract the tendency of educational issues that are following this path 
and to widen the capacity of giving an answer to other priorities that come from the social and political spheres. The 
university is compelled to be emphatic in two roles: as a socializing agent and as a builder of identities that would 
favor social development, always adapting itself to the surroundings and dynamics of coexistence among the youth. 
The university is also compelled to make a contribution to the remaking of some of the crucial institutions 
responsible of the existence of transformative politics: an inclusionary nation state, a participatory citizenship, and a 
more democratic cultural landscape. It is an open question if the Mexican system of universities will be able to face 
successfully its challenges. Many internal obstacles –ideological, organizational, financial, and even political—are 
in the need to be overcome before the Mexican universities can say they have fulfilled the tasks of the moment. At 
the discourse level Mexican universities have proved to be alert. In the everyday practice there is still much work to 
be done. 
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